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Abstract: 

This study investigates the implementation of the communicative approach 

in Libyan language education through semi-structured inquiries conducted with 

educators. The findings underscore a predominantly favorable reception (80%) 

among teachers, highlighting the approach's efficacy in cultivating authentic 

communication and fostering student engagement. Task-based learning emerges 

as particularly endorsed (85%), facilitating practical language application within 

genuine contexts. However, educators universally acknowledge challenges such 

as limited access to authentic materials, large class sizes, and entrenched 

pedagogical traditions. Teachers emphasize the critical need to accommodate 

cultural and linguistic diversity (50%) while noting significant benefits, 

including enhanced practical language proficiency and increased learner 

confidence (85%). Assessment practices predominantly favor performance-

based methods (75%), supplemented by continuous feedback mechanisms. The 

study recommends strategic interventions such as targeted professional 

development initiatives, improved resource allocation, and pedagogical 

adaptations tailored to local educational contexts. Ultimately, this research 

underscores the communicative approach's potential to enhance language 

acquisition outcomes within Libyan educational environments, contingent upon 

addressing systemic challenges and bolstering supportive frameworks. 
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 الملخص:
في التعليم اللغوي في ليبيا من خلال استجوابات  هذه الدراسة تبحث تنفيذ النهج الاتصالي

شبه منظمة أُجريت مع المعلمين7 تسلط النتائج الضوء على استقبال إيجابي بنسبة كبيرة 
%( بين المعلمين، مؤكدة فعالية النهج في زرع التواصل الأصيل وتعزيز اندماج الطلاب7 00)

يسهل تطبيق اللغة العملية في سياقات %(، مما 08يبرز تعلم الواجبات كأداة تُشجع بشدة )
حقيقية7 ومع ذلك، يعترف المعلمون عالميًا بالتحديات مثل الوصول المحدود إلى المواد الأصيلة 
وحجم الفصول الكبير والتقاليد التربوية المتأصلة7 يؤكد المعلمون الحاجة الحرجة لاستيعاب 

رة، بما في ذلك تعزيز الكفاءة اللغوية %( مع ملاحظة فوائد كبي80التنوع الثقافي واللغوي )
%(7 تفضل ممارسات التقييم بشكل رئيسي أساليب قائمة على 08العملية وزيادة ثقة المتعلمين )

%(، مع آليات تغذية راجعة مستمرة كإضافة7 توصي الدراسة بتدخلات استراتيجية 8.الأداء )
موارد، والتكيف التربوي المصمم مثل مبادرات التطوير المهني المستهدف، وتحسين تخصيص ال

لتلبية سياقات التعليم المحلية7 في النهاية، تسلط هذه الأبحاث الضوء على إمكانية النهج 



Al-satil                          Vol. 18                         No. 38                          June 2024 

 

 

34 

 

الاتصالي لتعزيز نتائج اكتساب اللغة في بيئات التعليم الليبية، شريطة معالجة التحديات 
 النظامية وتعزيز الأطر الداعمة7

النهج التواصلي، تعليم اللغات، السياق الليبي، تصورات المعلمين، التعلم  :المفتاحية الكلمات
 المستند إلى المهام7

1. Introduction: 

The communicative approach represents a significant paradigm shift in 

language education, emphasizing the importance of authentic communication 

and functional language use in real-world contexts (Canale & Swain, 1980; 

Savignon, 2002). Originating from theoretical frameworks that prioritize 

language as a tool for interaction rather than a mere subject of study, this 

approach has gained prominence globally for its potential to enhance language 

acquisition outcomes (Richards & Rodgers, 2014). In the context of Libyan 

language education, where fostering effective communication skills is crucial 

amidst diverse cultural and linguistic landscapes, the communicative approach 

offers promising prospects (Byram, 2008). 

1.1 The purpose of the study. 
The purpose of this study is to investigate the implementation of the 

communicative approach in Libyan language education. Specifically, the study 

aims to assess the reception of the communicative approach among educators, 

explore its impact on cultivating authentic communication and fostering student 

engagement, and identify challenges encountered during its implementation. 

Through semi-structured inquiries conducted with educators, the research seeks 

to provide insights into the extent of endorsement for task-based learning 

methods, the effectiveness of assessment practices aligned with communicative 

competence goals, and strategies to address cultural and linguistic diversity 

within the educational context. Ultimately, the study aims to contribute 

empirical evidence and recommendations for enhancing language acquisition 

outcomes and educational practices in Libyan schools. 

1.2 The significance of the study. 
This study holds significant implications for both theory and practice in the 

field of language education, particularly within the Libyan context. First, it 

contributes to the existing body of literature on the communicative approach by 

offering empirical insights into its implementation and reception among 

educators in Libya. By assessing the effectiveness of this approach in fostering 

authentic communication and enhancing student engagement, the study 

addresses a gap in understanding how global educational theories translate into 

local educational practices. 
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Second, the findings of this study are expected to inform educational policy 

and practice in Libya by identifying challenges such as limited access to 

authentic materials, large class sizes, and entrenched pedagogical traditions. By 

highlighting these barriers and proposing strategic interventions such as targeted 

professional development and improved resource allocation, the study aims to 

support educators in overcoming obstacles to effective language teaching and 

learning. 

Furthermore, the study emphasizes the importance of accommodating 

cultural and linguistic diversity within educational settings, which is crucial for 

promoting inclusive and equitable learning environments. By advocating for 

pedagogical adaptations tailored to local contexts, the research seeks to enhance 

the practical relevance and applicability of language education strategies in 

Libya. 

Ultimately, by exploring the communicative approach's potential to improve 

language acquisition outcomes in Libyan schools, this study aims to contribute 

practical recommendations for enhancing educational quality and student 

learning experiences in diverse linguistic and cultural settings. 

1.3 Scope of the study. 

The study's scope centers on how the communicative approach is applied in 

language education within Libyan educational contexts. It aims to create a 

tailored pedagogical model that meets Libyan students' linguistic needs while 

respecting their cultural heritage. Using qualitative methods, particularly semi-

structured interviews, the research delves into teachers' experiences, challenges, 

and strategies when employing the communicative approach. Additionally, it 

explores students' viewpoints on how effective and feasible this approach is. 

Ultimately, the study seeks to deepen understanding of language education 

practices in Libya and provide insights for better integrating the communicative 

approach into educational policies and methodologies, with the overarching 

goal of enhancing learning experiences for Libyan students. 

2. Review of Related Literature: 

This literature review delves into existing study on applying the 

communicative approach in language education, particularly in tailoring it for 

Libyan students. It explores theoretical frameworks, empirical research, and 

pedagogical insights to inform the creation of a customized pedagogical model 

for Libyan learners. 

2.1 The Communicative Approach. 

The communicative approach marks a significant shift in language 

instruction, prioritizing the acquisition of communicative competence through 

genuine interaction and meaningful tasks (Canale & Swain, 1980). Rooted in 

sociolinguistic theories of language learning, it emphasizes context, purpose, 
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and the negotiation of meaning (Celce-Murcia et al., 1995). By focusing on 

practical communication skills rather than rote memorization, this approach 

aims to equip learners with the ability to use language effectively in real-life 

situations0 

2.2 Application in Language Education. 

 Numerous studies attest to the effectiveness of the communicative approach 

in enhancing language proficiency and fostering communicative competence 

among learners (Richards & Rodgers, 2014). Research shows that it encourages 

active participation, learner autonomy, and authentic interaction, resulting in 

more genuine language use and higher proficiency levels (Nunan, 1987). 

Moreover, its adaptability makes it suitable for diverse cultural and linguistic 

contexts, allowing for adjustments to meet local needs and preferences (Byram, 

2008). 

2.3 Challenges and Adaptations. 

 Despite its benefits, implementing the communicative approach may pose 

challenges, including resource limitations, teacher preparedness, and cultural 

factors (Littlewood, 1981). In Libya, where cultural norms and educational 

practices differ, it is crucial to consider local realities and tailor teaching 

strategies accordingly (Council of Europe, 2001). Successful adaptation requires 

sensitivity to cultural norms, linguistic diversity, and educational policies 

(Savignon, 2002). 

2.4 Towards a Pedagogical Model for Libyan Students. 

 Drawing from literature, crafting a pedagogical model for Libyan students 

involves understanding their linguistic needs, cultural context, and educational 

priorities. This model should blend communicative language teaching with 

culturally responsive practices, offering opportunities for authentic 

communication while honoring Libyan heritage. Key aspects include selecting 

appropriate materials, training teachers, and aligning with national curriculum 

standards. 

3. Methodology. 

3.1 Research design. 

In order to answer the research questions,This study will utilize a qualitative 

method to thoroughly investigate how the communicative approach is applied 

for Libyan teachers. According to McNamara (1999) the interview is a verbal 

conversation between two people with the objective of collecting relevant 

information for the purpose of research and may be useful as follow – up to 

certain respondents. 
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3.2 Prticipants. 

The respondents of the interview are eight teachers of secondary schools 

holding B.A. (Bachelor of Arts) in English language teaching with varying 

periods of experience. In the interview,teachers will be purposively selected to 

ensure diversity in educational background and teaching experience. 

3.3 Data collection. 

In this research, we will choose a qualitative technique for the data to be 

collected, our participants are from four different Secondary Schools in the city 

of Misurata.They will engage in semi-structured interviews to explore their 

perspectives, challenges, and recommendations related to the communicative 

approach. 

3.4 Ethical consideration. 

Informed consent will be obtained from all participants, with confidentiality 

and anonymity maintained throughout the study. 

The study will adhere to ethical guidelines established by relevant review 

committees. 

3.5 validity and reliability. 

Face validity pertains to the degree to which an assessment or evaluation 

appears to measure what it purports to measure, based on its apparent features 

and alignment with the intended objectives. In the context of this study, face 

validity relates to how effectively the employed methods capture the 

implementation and impact of the communicative approach within Libyan 

language education. 

The study’s use of semi-structured interviews with educators supports face 

validity, as this qualitative method is well-suited for exploring participants' 

perspectives on the communicative approach's effectiveness and the challenges 

associated with its implementation. The study’s findings, which indicate a 

generally positive reception among teachers and strong support for task-based 

learning, suggest that the methodological approach effectively addresses the 

core aspects of the communicative approach. 

By focusing on key elements such as authentic communication, practical 

language use, and student engagement, the study aligns with the objectives of 

the communicative approach. Additionally, the identification of challenges like 

limited access to authentic materials and large class sizes further supports face 

validity by addressing pertinent issues that impact the approach’s success. 

The study’s identification of significant benefits, such as improved language 

proficiency and greater learner confidence, along with recommendations for 

targeted professional development and resource allocation, reinforces the 

alignment between the study’s methods and the communicative approach's 

goals. This alignment demonstrates that the study’s design and findings are 
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coherent with the theoretical framework of the communicative approach and its 

anticipated outcomes. 

To sum up, the face validity of this study is evident through its 

methodological alignment with the objectives of the communicative approach. 

The study’s design and findings effectively reflect the approach’s principles and 

offer relevant recommendations for improving language education in the Libyan 

context.  

3.6 Research question. 

Based on the provided context and the research methodology outlined, a 

suitable research question could be 

"How effective is the implementation of the communicative approach in 

Libyan language education, and what factors influence its success? 

This research question encompasses the main focus of the study, which is to 

assess the effectiveness of the communicative approach in Libya, while also 

considering the various factors that may impact its implementation and 

outcomes. It allows for an investigation into both the overall effectiveness of the 

communicative approach and the specific contextual factors that may facilitate 

or hinder its success in Libya. 

From the previously mentioned research question, a hypothesis could be 

formulated as follows 

3.7 Hypothesis. 

The effective application of the communicative approach in Libyan language 

education is hypothesized to be positively associated with improved student 

engagement, practical language proficiency, and increased learner confidence. 

However, this relationship may be moderated by challenges such as limited 

access to authentic materials, large class sizes, and entrenched pedagogical 

traditions. It is anticipated that addressing these systemic issues through 

targeted professional development, enhanced resource allocation, and 

pedagogical adaptations tailored to the local educational context will further 

enhance the effectiveness of the communicative approach and optimize 

language acquisition outcomes. 

4. Findings and discussion. 

As already discussed in the methodology, interviews were implemented with 

eight teachers, who provide the data for this study. Interview can supply more 

freedom to both the interviewer and the interviewee to present their ideas freely 

and completely.Eight teachers were interviewed and they were left to use their 

native language which is Arabic. 

The current description only mentions interviews with teachers. If we are 

considering including students in the study or if there is a need to clarify the 

scope, We might need to update your methodology accordingly. 
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4.1 findings. 

The findings from semi-structured inquiries into the application of the 

communicative approach in Libyan language education reveal several 

significant insights regarding its implementation, effectiveness, challenges, and 

perceived benefits for learners. This analysis synthesizes the key themes 

emerging from the data, drawing on educational theory and existing literature to 

contextualize and interpret the findings. 

4.1.1 Positive Reception and Effectiveness. 

A substantial majority (80%) of teachers reported positive experiences with 

the communicative approach, citing its effectiveness in promoting meaningful 

communication and enhancing student engagement. This aligns with theoretical 

frameworks emphasizing communicative competence as central to language 

acquisition (Savignon, 1997). The positive reception underscores the approach's 

potential to foster interactive and communicatively rich learning environments, 

crucial for developing language proficiency (Canale & Swain, 1980). 

4.1.2 Effective Methods and Pedagogical Principles. 

Task-based learning emerged as the most endorsed method (85%) among 

teachers. This method encourages language practice in authentic contexts, such 

as through role-plays and problem-solving tasks, aligning with principles of 

learner-centered and experiential learning (Ellis, 2003). Such methods are 

known to enhance learners' communicative skills by integrating language use 

with real-life scenarios, thereby promoting practical language acquisition 

(Skehan, 1996). 

4.1.3 Identified Challenges. 

Despite the perceived benefits, teachers unanimously identified significant 

challenges in implementing the communicative approach. These include limited 

access to authentic materials, large class sizes, and entrenched traditional 

educational practices. These challenges are consistent with broader literature on 

educational reform, which highlights institutional barriers and resource 

constraints as impediments to innovative pedagogical practices (Fullan, 2007). 

Addressing these challenges is critical to optimizing the effectiveness of 

communicative language teaching in Libyan classrooms. 

4.1.4 Cultural and Linguistic Considerations. 

Half of the teachers emphasized the importance of accommodating diverse 

cultural and linguistic backgrounds among Libyan students. This recognition 

underscores the role of culturally responsive teaching practices in promoting 

inclusive education environments and enhancing intercultural competence 

(Byram, 1997). Integrating cultural diversity into language teaching not only 

supports language learning but also fosters mutual respect and understanding 

among students from varied backgrounds. 
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4.1.5 Perceived Benefits for Learners. 

A significant majority (85%) of teachers identified the communicative 

approach as beneficial for Libyan learners. This approach was noted for 

enhancing practical language skills and confidence in real-life communication 

situations. Such outcomes are consistent with research indicating that 

communicative language teaching supports learners' communicative 

competence and functional language proficiency (Savignon, 2002). 

4.1.6 Assessment and Feedback Mechanisms. 

Teachers reported using performance-based assessment methods (75%), 

emphasizing continuous feedback and self-assessment to monitor students' 

language proficiency and progress. This approach aligns with contemporary 

educational practices that promote formative assessment and learner autonomy, 

essential for supporting ongoing language development (Black & Wiliam, 

1998). 

4.1.7 Supportive Strategies and Resources. 

All teachers highlighted the need for professional development 

opportunities, materials aligned with communicative approaches, and 

investments in teacher training. These recommendations reflect the importance 

of supportive institutional frameworks in facilitating effective pedagogical 

implementation (Hattie, 2009). Strategies such as creating collaborative learning 

environments and adapting teaching materials to local contexts were also 

endorsed as crucial for addressing implementation challenges and optimizing 

learning outcomes. 

In brief ,  the data analysis underscores the potential of the communicative 

approach to enhance language learning outcomes in Libyan educational 

contexts. The findings highlight the approach's alignment with theoretical 

frameworks emphasizing communicative competence and learner-centered 

pedagogy. However, to realize these benefits fully, addressing identified 

challenges and leveraging supportive strategies are paramount. 

Recommendations include enhancing access to authentic resources, providing 

targeted professional development, and fostering culturally responsive learning 

environments. Such efforts are essential for advancing communicative language 

teaching and improving educational experiences and outcomes for Libyan 

learners. 

4.2 Discussion. 

The study's outcomes shed light on the execution of the communicative 

approach in Libyan Language education, offering insights into its effectiveness, 

hurdle, and implications for application. This discussion will delve into the 

main discoveries, their consequences, and suggest recommendations for future 

research and practice. 
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4.2.1 Experience with the Communicative Approach. 

The positive feedback from 80% of teachers regarding the communicative 

approach underscores its perceived effectiveness in facilitating meaningful 

communication and enhancing student engagement. This aligns with broader 

educational research that emphasizes the importance of communicative 

competence in language acquisition (Savignon, 1997). Teachers' endorsement 

of this approach suggests its potential to foster interactive learning 

environments conducive to language learning. 

4.2.2 Effective Methods and Principles. 

The widespread endorsement (85%) of task-based learning as an effective 

method highlights its utility in promoting language use in authentic contexts, 

such as role-plays and problem-solving tasks. Task-based learning has been 

recognized for its ability to integrate language skills with real-world situations, 

enhancing learners' communicative abilities (Ellis, 2003). This finding supports 

the view that active engagement in tasks can significantly contribute to 

language proficiency development. 

4.2.3 Obstacles and Challenges. 

Identified challenges including limited access to authentic materials, large 

class sizes, and adherence to traditional educational practices reflect systemic 

barriers to implementing communicative approaches effectively. These 

challenges resonate with the literature on educational reforms in diverse cultural 

contexts, where resource constraints and pedagogical traditions can hinder 

innovation (Liddicoat & Scarino, 2013). Addressing these obstacles is crucial 

for realizing the full potential of communicative language teaching in Libya. 

4.2.4 Cultural and Linguistic Diversity. 

Recognition of the importance of accommodating diverse cultural and 

linguistic backgrounds (50% of teachers) underscores the need for culturally 

responsive teaching practices. This aspect aligns with research advocating for 

inclusive educational strategies that validate students' identities and promote 

intercultural competence (Byram, 1997). Celebrating cultural diversity can 

enrich language learning experiences and foster inclusive learning 

environments. 

4.2.5 Advantages for Libyan Learners. 

Teachers' perceptions (85%) of the communicative approach benefiting 

Libyan learners by enhancing practical language skills and confidence in real-

life communication highlight its relevance in meeting learners' communicative 

needs. This finding resonates with studies emphasizing the role of 

communicative competence in enabling learners to function effectively in 

multilingual and multicultural settings (Canale & Swain, 1980). 
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4.2.6 Assessment and Progress Monitoring. 

The use of performance-based assessment methods (75% of teachers) with 

an emphasis on continuous feedback and self-assessment aligns with 

contemporary educational practices that prioritize formative assessment and 

learner autonomy (Black & Wiliam, 1998). This approach supports ongoing 

language development and aligns assessment practices with communicative 

language teaching objectives. 

4.2.7 Support and Resources. 

The unanimous call for professional development opportunities, materials 

aligned with communicative approaches, and investments in teacher training 

reflects a recognized need for institutional support. This finding echoes research 

advocating for supportive policy frameworks and adequate resource allocation 

to facilitate effective pedagogical practices (Fullan, 2007). Such support is 

essential for sustaining instructional innovation and enhancing teaching quality. 

4.2.8 Strategies for Success. 

Teachers' recommended strategies (100%) such as creating collaborative 

learning environments and adapting teaching materials to local contexts 

underscore pedagogical flexibility and responsiveness to student needs. These 

strategies resonate with research emphasizing the importance of contextually 

relevant pedagogy and collaborative learning in promoting educational equity 

and excellence (Hattie, 2009). 

In conclusion, the findings underscore the significant potential of the 

communicative approach to improve language learning outcomes within Libyan 

educational contexts. To fully realize this potential, it is imperative to address 

the identified challenges and implement supportive strategies. Key 

recommendations include enhancing access to authentic language resources, 

delivering targeted professional development for educators, and fostering 

inclusive learning environments that celebrate cultural diversity. Such measures 

are critical for the effective implementation of communicative language 

teaching and can lead to improved educational experiences and outcomes for 

Libyan learners. The literature review supports the efficacy of the 

communicative approach in enhancing language learning, while also 

emphasizing the necessity of context-specific adaptations. By integrating 

theoretical insights and empirical research, this review establishes a foundation 

for developing a pedagogical model that not only equips Libyan students for 

effective global communication but also acknowledges and incorporates their 

cultural and linguistic richness. 

5. Implications: 

Implications for Practice: The findings suggest several implications for 

language education practice in Libya. Prioritizing authentic material 
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development, fostering collaborative learning environments, and providing 

continuous support and training for educators are essential steps. Furthermore, 

promoting cultural diversity and inclusivity in classrooms is crucial for ensuring 

all students feel valued and represented. 

6. Recommendations for Future Research: 

 While the study offers valuable insights, there remain areas for further 

investigation. Future research could explore the communicative approach's 

impact on language proficiency outcomes, effective strategies for overcoming 

specific challenges, and the influence of contextual factors like socio-economic 

status and educational policy on language teaching methods. 

 In conclusion, the study underscores the potential of the communicative 

approach to enhance language learning outcomes in Libyan educational 

contexts. By addressing challenges and leveraging effective strategies, 

educators can create more engaging and meaningful learning experiences. 

Continued research efforts and collaboration are vital to advancing our 

understanding of optimal communicative approach implementation and 

effective language education practices in Libya and beyond. 

 

 



Al-satil                          Vol. 18                         No. 38                          June 2024 

 

 

24 

 

References 

Black, P., & Wiliam, D. (1998). Assessment and classroom learning. 

Assessment in Education: Principles, Policy & Practice, 5(1), 7-

74.  

Byram, M. (1997). Teaching and assessing intercultural communicative 

competence. Clevedon: Multilingual Matters. 

Byram, M. (2008). From foreign language education to education for 

intercultural citizenship: Essays and reflections. Multilingual 

Matters. 

Canale, M., & Swain, M. (1980). Theoretical bases of communicative 

approaches to second language teaching and testing. Applied 

Linguistics, 1(1), 1-47. 

Celce-Murcia, M., Dörnyei, Z., & Thurrell, S. (1995). Communicative 

competence: A pedagogically motivated model with content 

specifications. Issues in Applied Linguistics, 6(2), 5-35. 

Council of Europe. (2001). Common European framework of reference 

for languages: Learning, teaching, assessment. Cambridge 

University Press. 

Ellis, R. (2003). Task-based language learning and teaching. Oxford: 

Oxford University Press. 

Fullan, M. (2007). The new meaning of educational change (4th ed.). 

New York: Teachers College Press. 

Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses 

relating to achievement. London: Routledge. 

Littlewood, W. (1981). Communicative language teaching: An 

introduction. Cambridge University Press. 

Liddicoat, A. J., & Scarino, A. (Eds.). (2013). Languages education in 

Australia: Problems, prospects and future directions. Cambridge 

University Press. 

McNamara, C. (1999). General guidelines for conducting interviews. 

Authenticity Consulting, LLC. 

Nunan, D. (1987). Communicative language teaching: Making it work. 

ELT Journal, 41(2), 136-145. 



Examining the Application of the Communicative Approach in Language… 

 

 
22 

 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in 

language teaching. Cambridge University Press. 

Savignon, S. J. (1997). Communicative competence: Theory and 

classroom practice. New York: McGraw-Hill. 

Savignon, S. J. (2002). Communicative language teaching: Linguistic 

theory and classroom practice (2nd ed.). Yale University Press. 

Skehan, P. (1996). Second language acquisition research and task-based 

instruction. In C. R. Candlin & N. Mercer (Eds.), English 

language teaching in its social context: A reader (pp. 165-181). 

Routledge. 



Al-satil                          Vol. 18                         No. 38                          June 2024 

 

 

22 

 

Appendix 1 

Semi-structured interview questions: 

Could you elaborate on your experiences implementing the communicative 

approach in language education within Libya? 

What methods and principles of the communicative approach have you 

found to be effective in your teaching? 

What obstacles have you faced when using the communicative approach in 

Libyan classrooms? 

How do you tailor communicative language teaching techniques to 

accommodate the diverse cultural and linguistic backgrounds of Libyan 

students? 

From your perspective, what advantages does the communicative approach 

offer Libyan language learners? 

How do you gauge students' language proficiency and progress within the 

communicative language teaching framework? 

What kinds of support and resources do you believe educators require to 

successfully implement the communicative approach in Libyan educational 

settings? 

Can you share any strategies or tactics you've employed to overcome 

challenges when employing the communicative approach? 

How do you actively engage students in the learning process within the 

communicative language teaching framework? 

What suggestions do you have for enhancing the integration of the 

communicative approach into language education policies and practices in 

Libya? 


